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The willingness to devote adequate resources to the care of children is the hallmark of a civilized society as well as an investment in its future. With regard to physical development, we have gone quite a long way towards doing so, at least in the western world. However, in relation to emotional and intellectual development only a limited, indeed tentative, start has been made so far. Some argue that we do not yet know enough while others object that child rearing is essentially a personal, private matter.
Granted that more needs to be found out about how best to promote children's emotional and intellectual development, enough is known already to take action. If even half of what we now know were accepted with feeling and applied with understanding by all who have the care of children, then the revolution brought about in children's physical health in the past forty years might well be matched by a similar change in their psychological wellbeing. By strengthening their emotional resilience and increasing their capacity for learning, they would be better prepared to adapt to a rapidly changing world.
Emotional Deprivation
If emotional needs are not met, or are inadequately met, then development may become stunted or distorted. The consequences can be disastrous (and costly) later on, both for the individual and for society. Prisons, mental hospitals, borstals and schools for the maladjusted contain a high proportion of individuals who in childhood lacked consistent, continuous and concerned care or, worse still, were unloved and rejected. Their num-ber is high too among the chronically unemployable and among what I have termed 'able misfits' (Pringle 1970) .
Such young people are one example of the fact that parental rejection is neither the prerogative of any social class nor necessarily linked with socioeconomic disadvantage. The existence of an unwanted child may more readily come to light in families whose other problems have already necessitated some involvement of one helping agency or another. In the affluent middle or upper class home, emotional deprivation is rarely suspected or detected; to the discerning teacher the signs are quite evident, yet not infrequently it is the child himself who is blamed for his difficult behaviour and lack of progress, being labelled 'uncooperative', 'disruptive', 'lazy' or'backward'.
Anger, hate and lack of concern for others are probable reactions to being unloved and rejected. Vandalism, violence and delinquency are not infrequently an outward expression of these feelings. In embryo these reactions can be seen when a young child, who has been scolded or smacked, kicks his teddy bear or the table. Through a loving relationship, children learn to control their anger and later to use it constructively during adolescence and adulthood; without affection, it remains primitive and grows more vicious and vengeful with increasing strength.
Not so long ago it was believed that children became attached to their mothers chiefly because they provided nourishment. This theory of 'cupboard love' has been disproved by the work of the Harlows (1970) with monkeys and by Bowlby's studies of attachment behaviour. Now the pendulum may have swung so far in the other direction that there is a risk of the importance of nutrition being overlooked within this context. Recent evidence suggests that impaired food intake is probably an important contributory cause of dwarfism in children from neglecting or rejecting homes.
Two misconceptions both based on misin-terpretations of Bowlby's views (1951, 1969) , must be dispelled. His stress on the need for a warm, intimate and continuous relationship has been taken to imply that the same person must provide care uninterruptedly for twenty-four hours a day. In fact, he has always held that it is wise to accustom even quite young babies to being looked after by someone else occasionally; yet some mothers continue to feel guilty about seeking a temporary and brief 'escape'. The second misconception is seen in the dictum 'better a bad family than a good institution'. While there is no evidence to support this assertion, it has led to some official reluctance to remove children even from appallingly bad homes. This view ignores the most crucial factors in mothering, namely its quality, stability and intensity. Instead it postulates a powerful bond, commonly referred to as the 'blood tie'. Again, there is no evidence for this myth. Rather, present knowledge indicates that good mothering (or fathering for that matter) is neither dependent on, nor necessarily consequent upon, biological parenthood.
That this is so is shown by the generally very satisfactory outcome when children are placed in adoptive homes. Moreover, there is much evidence that this is the case even when a child has, prior to placement, been subjected to potentially damaging experiences, such as prenatal stress, early institutional care, parental neglect, ill-treatment, or even a combination of these (Kadushin 1970 , Pringle 1966 , Seglow et al. 1972 , Skeels 1966 , Skodak & Skeels 1949 .
Impaired Family Relationships
The emotional climate of the home depends largely on the success of the parents' marriage, and temperamental, intellectual or sexual incompatibility often leads to a tense atmosphere, if not to open quarrels. Even when the child is not deliberately drawn into these, his own adjustment is likely to be impaired. Similarly, if one parent is inadequate or mentally ill, it will affect not only the marital situation but also the parenting capacity of the spouse concerned.
A child from a discordant home is liable himself to become emotionally disturbed or antisocial, and not infrequently educationally backward too. A quarrelling, inadequate or disturbed parent makes a poor adult model. Evidence is now accumulating that parental hostility and violence has a particularly harmful effect on a child's later development, especially on his ability as an adult to give unselfish, loving care in the parental relationship. Thus parental hostility perpetuates itself from one generation to another in what is literally an extremely vicious circle.
Several studies both in this country and the USA show that parents who assault or otherwise injure their babies share a number of characteristics: the parents had been treated similarly themselves; even if they had not suffered quite the same violence, they had all been deprived of good mothering and been subjected to constant parental criticism. As adults, they have quite unreasonably high expectations of their baby: his inability to conform with demands for obedience is seen as wilful and deliberate defiance; the baby's crying is interpreted as his refusal to love the parent; a punitive self-righteousness results in severe measures to 'discipline' him at a totally inappropriate age. Often, too, the battering parent is socially isolated and fails to find in the marriage partner the fulfilment of unmet needs (Jobling 1976). Inevitably, treatment of such a parent is both complex and lengthy. This poses extremely difficult issues. These are, at present, generally speaking not being faced realistically; they are considered more from the point of view of the battering parent than from that of the infant and his long-term welfare. Surely, the future safety of the injured child ought to be of paramount importance? Punishment of the parent helps neither him nor the child; yet returning the baby to a dangerous home where there is a high risk of further attack and injury, both physical and emotional, seems even less justifiable.
Preoccupation with interpersonal stress and (for the child) insoluble conflict tend to interfere with successful learning. Unsatisfactory relations with parents may make the establishment of good relations with other authority figures more difficult; this is likely to apply particularly to teachers in so far as the child perceives them to be in loco parentis.
Failure to Meet Intellectual Needs
The prerequisite for intellectual growth is new experiences. They are as essential for the mind's development as food is for the body's. If the need for new experiences is not adequately met throughout childhood and adolescence then intellectual ability will remain stunted. The more unstimulating, uneventful and dull life is, the more readily frustration, apathy, or restlessness set in. This is shown clearly by the contrast between the eagerness, alertness and vitality of normal toddlers whose life is filled with new experiences and challenges; and the aimlessness and boredom of adolescents with nothing to do and nowhere to go (Pringle 1975).
In the young child, insufficient sensory stimulation can retard or even impair development, including intellectual growth.
During recent years, the concept of infant intelligence has in fact assumed a new look. Marked individual differences have been observed quite early in the baby's first year of life and there is evidence that they are likely to be due to the effects of social stimulation (Kagan 1971) . If further studies confirm this, are remedial procedures required before the child has even left the cradle?
Probably the single and, in the long run, most crucial factor which promotes intellectual growth is the quality of the child's speech environment: not merely how much he is talked to, but how relevant, distinctive and rich the conversation is. The most essential element is the reciprocity of speech between child and adult, the latter initiating or responding to conversation. Hence, the mere presence of adults or just listening to conversation (on television, for example) is insufficient.
In my view, insufficient intellectual and language stimulation is as real a problem as undernourishment used to be. And, in a similar way, such mental under-nourishment is likely to be the result of an unfavourable total environmentpoor housing, low income, poorer physical care, an unstable family structure and a culturally impoverished home leading to intellectual malnutrition.
On the one hand, the consequences of such complex and interacting patterns of disadvantage cannot be remedied by the school alone; on the other hand, many secondary schools compound the damage by their subject-centred organization which makes for minimal personal interaction between teacher and pupil, and by a curriculum which too often has little relevance to their interests or future lives. American 'enrichment' or 'compensatory' programmes were launched with too high hopes and they were often too 'symptom specific'. Now they are being dismissed with similarly unwarranted disappointment. It was unrealistic to expect a few extra hours of schooling, available for a year or two, together with a few excursions, to tip the scales against such powerful factors as poverty, ignorance, disease and despair, to which the children had been exposed for years and in which they continued to live.
These special programmes did not succeed in enabling disadvantaged children to catch up in those academic skills which can be measured, in particular in respect of intelligence quotients, which often were the sole criterion used. Nevertheless, there were some gains, such as a more favourable attitude to school. Indeed, any broadening of experience must be counted as a net gain.
The urban aid and educational priority area programmes in the UK appear to have made somewhat greater impact, but it is too early to judge their long-term effectiveness in stimulating intellectual and language development. A real breakthrough will require a multi-pronged and sustained approach, including parental support and involvement; even then, dramatic or quick changes are highly unlikely.
Link between Home Background, Educational Achievement and Antisocial Behaviour It looks as if there is a particularly close link between the home background, the child's educational achievements and antisocial behaviour (West 1969 , West & Farington 1974 . In two longterm studies in which quite large groups ofjuvenile delinquents were followed up, respectively for eight and thirty years, it was found that seriously antisocial youngsters, and especially recidivists, showed these tendencies while still quite young; that a high proportion came from neglecting, disrupted and broken homes; that the majority had fathers who did semiskilled or unskilled work; and that the children themselves had low ability and even lower educational achievements (Robins 1966 , Wolfgang et al. 1972 .
Affection for and acceptance of children are not, of course, the prerogative of any social class; nor are impaired family relationships confined to any stratum of society. However, they may come to light more readily when a family is beset by social and economic problems, which receive the attention of the helping services. Since impaired relations are almost inevitably more frequent where there are such problems, children from socially and economically deprived homes are at greater risk.
Cost of Prevention
How costly would it be to ensure that children's emotional and intellectual needs are met so as to promote their optimal development? No one knows because no serious consideration has been given to this question. How much would it cost to have supportive services available to the family, sufficient in quality and quantity to prevent children, who are at risk, growing up emotionally deprived and intellectually stunted? Again, no one can say at present.
Nevertheless, some argue that as a society we simply cannot afford to pay either for wideranging preventive services or comprehensive rehabilitation and treatment facilities. Is this not fallacious? Surely the question is: can we afford not to do so? Failure to provide the necessary programmes for children and their families merely postpones the day when the community has to pay the much higher price for not willing the means earlier. The cost in the long run is extremely high: not only in terms of human misery and wasted potentialities but also in terms of unemployability, mental ill health, crime and a renewed cycle of inadequate parenting. Even in the short run, it is by no means economic to do too little and to do it too late.
A comprehensive long-term policy for children must be based on improving the quality of family care and of education from cradle until adulthood. To do so requires two wide-ranging changes: a different attitude to parenthood and child-rearing; and a willingness to provide more adequate services for families and children if only for the sake of the latter.
